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 This study aims to examine the concepts, characteristics, advantages, and 
relevance of implementing active learning, cooperative learning, and 
collaborative learning from the perspective of Islamic education. It 
focuses on analyzing the compatibility between group-based active 
learning approaches and Islamic values such as consultation (shura), 
mutual assistance, responsibility, and brotherhood. This research employs 
a library research method with a qualitative descriptive approach. Data 
were collected from scientific journal articles, academic books, and 
normative Islamic sources, including the Qur’an, Hadith, and classical 
and contemporary scholars’ works. Data were analyzed using content 
analysis by examining and synthesizing key ideas from the sources. The 
findings indicate that cooperative and collaborative learning enhance 
student engagement, develop social skills, and shape character. These 
approaches are consistent with Islamic educational principles 
emphasizing togetherness, justice, and collective responsibility. Thus, 
group-based active learning is pedagogically, morally, and spiritually 
relevant in Islamic education. 
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Penelitian ini bertujuan untuk mengkaji konsep, karakteristik, kelebihan, 
dan relevansi penerapan active learning, cooperative learning, dan 
collaborative learning dalam perspektif pendidikan Islam. Fokus 
penelitian ini adalah menganalisis kesesuaian antara pendekatan 
pembelajaran aktif berbasis kelompok dengan nilai-nilai Islam seperti 
musyawarah (syura), tolong-menolong, tanggung jawab, dan ukhuwah. 
Penelitian ini menggunakan metode library research dengan pendekatan 
deskriptif kualitatif. Data dikumpulkan dari artikel jurnal ilmiah, buku-
buku akademik, serta sumber-sumber normatif Islam, meliputi Al-
Qur’an, hadis, serta karya para ulama klasik dan kontemporer. Data 
dianalisis menggunakan teknik analisis isi (content analysis) melalui 
penelaahan dan sintesis gagasan-gagasan pokok dari berbagai sumber. 
Hasil penelitian menunjukkan bahwa cooperative learning dan 
collaborative learning mampu meningkatkan keterlibatan peserta didik, 
mengembangkan keterampilan sosial, serta membentuk karakter. 
Pendekatan-pendekatan tersebut sejalan dengan prinsip-prinsip 
pendidikan Islam yang menekankan kebersamaan, keadilan, dan 
tanggung jawab kolektif. Dengan demikian, pembelajaran aktif berbasis 
kelompok memiliki relevansi pedagogis, moral, dan spiritual dalam 
pendidikan Islam.  

This is an open access article under the CC BY-SA license. 
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1. INTRODUCTION  
Education plays a fundamental role in shaping human character, developing 

intellectual capacity, and preparing individuals to participate effectively in social and 
professional life. In the twenty-first century, educational systems are increasingly expected 
to produce learners who possess critical thinking, communication, collaboration, and 
creativity skills. These competencies are essential because contemporary society and the 
global workforce require individuals who are capable of solving complex problems, working 
with others, and adapting to rapid changes. Consequently, learning approaches that actively 
engage students and encourage meaningful interaction have become increasingly important 
in modern educational practice (Supratman et al., 2025). 

One of the approaches that has gained significant attention in recent years is group-
based learning, particularly Cooperative Learning and Collaborative Learning. Both 
approaches emphasize student interaction and collective participation in the learning 
process. Cooperative learning generally involves structured activities in which learners work 
in small groups with clearly defined roles and responsibilities. Meanwhile, collaborative 
learning provides greater flexibility and encourages students to negotiate meaning, share 
authority, and jointly construct knowledge through dialogue and collective inquiry (Halimah 
et al., 2025). The increasing interest in these approaches reflects the changing paradigm of 
education from teacher-centered instruction toward student-centered and participatory 
learning.  

The urgency of examining these learning approaches arises from current educational 
realities. Many educational institutions continue to rely heavily on conventional lecture 
methods that limit student participation and reduce opportunities for interaction and critical 
discussion. As a result, students often demonstrate limited communication skills, weak 
teamwork abilities, and insufficient problem-solving competencies. These conditions 
indicate the need for learning strategies that not only improve academic achievement but 
also foster social and emotional development. Cooperative and collaborative learning are 
considered effective alternatives because they provide opportunities for students to actively 
participate, exchange ideas, and develop interpersonal skills through meaningful 
engagement with peers (Chulystiscyah et al., 2025).  

From a social perspective, the demands of globalization and digital transformation 
have significantly changed the competencies required in society. Modern workplaces 
increasingly prioritize teamwork, adaptability, creativity, and the ability to collaborate across 
diverse cultural and professional settings. Educational institutions are therefore expected to 
prepare students who are capable of working effectively in groups and responding to 
complex social challenges. In the context of Islamic education, these competencies are also 
closely related to Islamic values such as mutual assistance (ta'awun), consultation (shura), 
and collective responsibility, which emphasize cooperation and harmonious social 
relationships. Therefore, the implementation of cooperative and collaborative learning is not 
only pedagogically relevant but also aligned with the moral and spiritual values promoted in 
Islamic education (Mariesa, 2025). 

Several previous studies have demonstrated the positive impact of cooperative and 
collaborative learning on students' academic performance and social development. Previous 
research has shown that cooperative learning contributes to increased learning motivation, 
improved communication skills, and stronger social interactions among students. Other 
studies have also revealed that collaborative learning encourages critical thinking, 
knowledge construction, and active participation in solving problems collectively. However, 
existing studies generally focus on the effectiveness of each method separately and provide 
limited discussion regarding their conceptual differences, practical challenges, and relevance 
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within the Indonesian educational context, particularly when viewed from the perspective of 
Islamic educational values (Setyorini & Izzaty, 2016). This indicates the existence of a 
research gap that requires further exploration.  

Based on these conditions, this study seeks to provide a comprehensive 
understanding of Cooperative Learning and Collaborative Learning by examining their 
concepts, characteristics, similarities, differences, advantages, and challenges in educational 
practice. In addition, this study aims to analyze the relevance of both approaches in 
contemporary Indonesian education and their potential contribution to the development of 
students who are academically competent, socially responsible, and morally grounded in 
Islamic values. Through this analysis, the study is expected to contribute to the development 
of innovative and value-based learning strategies that respond effectively to the demands of 
twenty-first-century education.  
 
2. METHOD 

This study employs a qualitative approach using a library research design. Library 
research was chosen because this study aims to analyze in depth the concepts, characteristics, 
advantages, and relevance of active learning, cooperative learning, and collaborative 
learning from the perspective of Islamic education based on credible scholarly sources 
(Subagiya, 2023). The focus of this study is not on measuring field data, but rather on 
examining, interpreting, and synthesizing the ideas of experts, the results of previous studies, 
as well as normative Islamic sources such as the Qur’an, Hadith, and the works of classical 
and contemporary scholars that are relevant to the theme of collaborative and cooperative 
learning. 

The data sources in this study consist of primary and secondary sources. Primary 
sources include reputable national and international scientific journal articles published 
within the last ten years, academic books on active learning, cooperative learning, and 
collaborative learning, as well as literature discussing Islamic education and learning 
methodologies. Secondary sources comprise supporting reference books, seminar 
proceedings, and relevant educational policy documents. Data were collected through a 
systematic search of scientific databases such as Google Scholar, DOAJ, Garuda, and other 
national and international journal portals using relevant keywords, such as active learning, 
cooperative learning, collaborative learning, and Islamic education (Nurrisa, 2025). 

Data analysis was conducted using the content analysis method by identifying, 
categorizing, comparing, and synthesizing the main ideas from the collected literature. The 
analysis process involved data reduction, data display, and conceptual and argumentative 
conclusion drawing. To ensure data validity and trustworthiness, this study applied source 
triangulation by comparing various experts’ opinions, findings of previous studies, and 
normative Islamic perspectives. Thus, this study is expected to produce a comprehensive, 
systematic, and in-depth understanding of the concepts and implementation of active 
learning, cooperative learning, and collaborative learning from the perspective of Islamic 
education (Abdurrahman, 2024). 

 
3. RESULTS AND DISCUSSION  
3.1 Principles of Cooperative Learning and Collaborative Learning 
1. Definition of Cooperative Learning and Collaborative Learning  

Cooperative Learning is a learning approach that emphasizes the importance of 
cooperation among students through small and heterogeneous groups to achieve shared 
learning objectives. This approach is based on the principle that learning becomes more 
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meaningful when students interact, assist one another, and share responsibilities in 
understanding the learning material. In Cooperative Learning, the teacher has a significant 
role in designing the learning process by determining group composition, assigning specific 
tasks, and organizing learning activities systematically. Each student is expected to 
contribute actively because the success of the group depends on the participation and 
responsibility of all its members. Therefore, assessment is generally conducted both 
individually and collectively to ensure that students not only master the subject matter 
personally but also support the learning achievement of their peers (Dirgayasa, 2022).  

Meanwhile, Collaborative Learning is an approach that places students at the center 
of the learning process by encouraging them to work together in a more egalitarian and 
participatory manner. Knowledge is constructed collectively through discussion, the 
exchange of ideas, and mutual negotiation of meaning among group members. Unlike 
Cooperative Learning, Collaborative Learning provides greater autonomy for students to 
organize their own learning activities, determine strategies, and distribute responsibilities 
according to the needs and dynamics of the group. In this approach, the learning process 
emphasizes collective inquiry, critical reflection, and shared problem-solving experiences 
rather than merely focusing on the final product of learning. Consequently, the teacher acts 
primarily as a facilitator who creates a supportive environment and guides students in 
developing meaningful interactions and collaborative experiences (Muhammad Nurhayati, 
2024).  

The growing implementation of Cooperative Learning and Collaborative Learning 
reflects the changing paradigm of education in the twenty-first century, which increasingly 
values communication, teamwork, and problem-solving skills. Both approaches have been 
widely recognized as effective strategies for promoting active learning and developing 
students' social and emotional competencies. Nevertheless, the two approaches differ in 
terms of learning structure, authority distribution, and the role of the teacher (Sumarno & 
Peni, 2025). Cooperative Learning tends to be more structured and teacher-directed, whereas 
Collaborative Learning is characterized by flexibility and shared responsibility among 
learners. Despite these differences, both approaches are highly relevant to contemporary 
educational needs because they encourage students to become active participants in the 
learning process and prepare them to work effectively in increasingly interconnected and 
collaborative societies (Mukhtar, 2023). 
  
2. Fundamental Principles and Differences between Cooperative Learning and 

Collaborative Learning  
Although Cooperative Learning and Collaborative Learning differ in terms of their 

implementation and the degree of teacher involvement, both approaches are built upon 
several fundamental principles that encourage meaningful learning through social 
interaction. Both approaches emphasize positive interdependence, in which each group 
member realizes that the success of the group depends on the contribution of every 
individual. At the same time, students remain individually accountable for completing their 
assigned responsibilities and actively participating in the learning process. Effective 
communication and direct interaction among group members also become essential 
components because knowledge is constructed through discussion, the exchange of ideas, 
and mutual support. Furthermore, these approaches provide opportunities for students to 
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develop important social skills, such as empathy, tolerance, respect for different 
perspectives, and the ability to work cooperatively with others. In most cases, learning 
outcomes are also evaluated collectively to encourage shared responsibility and reflection 
on group performance (Cibro et al., 2025). 

Despite these similarities, the application of these principles differs considerably 
between the two approaches. Cooperative Learning tends to employ a more structured 
learning design in which the teacher determines group composition, organizes learning 
activities, and clearly defines the responsibilities of each student. This structured 
environment helps students achieve specific learning objectives and ensures that all group 
members participate effectively. In contrast, Collaborative Learning provides greater 
flexibility and autonomy by allowing students to negotiate their roles, determine strategies, 
and manage the learning process collectively. The teacher's role shifts from being the 
primary organizer to becoming a facilitator who supports students in constructing knowledge 
and solving problems together (Mawardah et al., 2025).  

These differences indicate that each approach has its own pedagogical strengths and 
can be applied according to different learning objectives and classroom contexts. 
Cooperative Learning is particularly suitable for structured learning activities that require 
clear guidance, such as mastering concepts, memorization tasks, and exercise-based 
activities. Meanwhile, Collaborative Learning is more appropriate for project-based 
learning, open-ended discussions, and the exploration of complex issues that require critical 
thinking, creativity, and collective inquiry. Therefore, both approaches should not be viewed 
as competing methods but rather as complementary strategies that can be integrated to meet 
the diverse demands of twenty-first-century education and to foster students' academic, 
social, and collaborative competencies (Nuraeni et al., 2025). 
3.2 Strengths and Weaknesses of Cooperative Learning and Collaborative Learning  

The Cooperative Learning and Collaborative Learning approaches each have their 
own strengths and weaknesses that need to be considered before being implemented in 
instructional practice. An understanding of the characteristics of both approaches will help 
educators choose the most appropriate method in accordance with learning objectives, 
students’ characteristics, and classroom context.  
1. Strengths and Weaknesses of Cooperative Learning 

Cooperative Learning offers numerous advantages for the learning process, 
particularly because it provides a clear structure that encourages the active participation of 
all students. One of its major strengths is its ability to foster both individual and group 
responsibility. Since each member is assigned specific roles and tasks, students develop a 
sense of ownership and accountability for both their own learning and the success of the 
group. Furthermore, the approach contributes significantly to the development of social and 
communication skills. Through continuous interaction with peers, students learn how to 
express their ideas, listen to different perspectives, cooperate effectively, and resolve 
disagreements in a constructive manner. The structured nature of Cooperative Learning also 
facilitates classroom management because teachers can easily monitor group activities, 
provide guidance, and evaluate students' performance more systematically (Daiyah et al., 
2024). 

Another important advantage of Cooperative Learning is its positive impact on 
students' academic achievement. Active participation and structured social interaction enable 
students to understand learning materials more effectively and retain knowledge for a longer 
period. Moreover, this approach promotes inclusivity by placing students with diverse 
abilities in heterogeneous groups. In such learning environments, higher-achieving students 
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can assist their peers who require additional support, thereby creating a culture of mutual 
assistance and shared responsibility. This collaborative atmosphere not only improves 
academic outcomes but also strengthens interpersonal relationships and fosters a more 
supportive learning community (Salamah et al., 2024).  

Despite its many benefits, Cooperative Learning also has several limitations that 
need to be considered in its implementation. One of the main challenges is students' 
dependence on the teacher because the learning structure, group composition, and task 
distribution are generally determined by the teacher. As a result, students may become less 
accustomed to taking initiative and managing their own learning independently. In addition, 
the highly structured nature of Cooperative Learning may limit opportunities for deeper 
exploration, open-ended discussion, and critical inquiry, especially when learning activities 
focus primarily on completing assigned tasks. Another potential weakness is the emergence 
of "free riders," in which some students rely excessively on the efforts of their peers and 
contribute minimally to group activities despite the existence of individual responsibilities 
(Öztürk, 2023). 

Furthermore, the successful implementation of Cooperative Learning requires 
careful planning and effective time management on the part of the teacher. Teachers must 
possess adequate knowledge and skills in forming balanced groups, designing meaningful 
tasks, facilitating interactions among students, and conducting fair assessments of both 
individual and group performance. Without proper preparation and classroom management, 
the learning process may become ineffective and lead to unequal participation among group 
members. Therefore, although Cooperative Learning has considerable potential to enhance 
both academic and social development, its effectiveness largely depends on thoughtful 
instructional design and the teacher's ability to manage cooperative activities in the 
classroom (Nguyen & Oanh, 2025). 
2. Strengths and Weaknesses of Collaborative Learning  

Collaborative Learning offers a more flexible and participatory learning experience 
by emphasizing the active involvement of students in constructing knowledge collectively. 
One of its primary strengths lies in its ability to encourage critical and creative thinking. 
Because students are given the freedom to express opinions, exchange ideas, and determine 
strategies for completing tasks, they are challenged to think more deeply, analyze problems 
from multiple perspectives, and engage in reflective inquiry. This process not only enhances 
cognitive development but also promotes the ability to generate innovative solutions and 
make reasoned decisions. Furthermore, the student-centered nature of Collaborative 
Learning fosters leadership skills and independence, as learners are required to take 
responsibility for managing group dynamics, organizing tasks, and making collective 
decisions with minimal direct intervention from the teacher (Muawiyah, 2024).  

Another significant advantage of Collaborative Learning is its capacity to strengthen 
emotional engagement and interpersonal relationships among students. Open discussions 
and continuous interactions create opportunities for learners to develop empathy, mutual 
respect, and a deeper understanding of different viewpoints. Such experiences contribute to 
the development of positive social relationships and a sense of shared responsibility within 
the group. In addition, the flexible nature of Collaborative Learning makes it highly 
adaptable to various educational contexts, particularly project-based learning, problem-
solving activities, and discussions of contemporary issues that require collective inquiry and 
the integration of diverse perspectives. Consequently, this approach is considered highly 
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relevant to the demands of twenty-first-century education, which increasingly values 
collaboration, communication, and critical thinking skills (Rohmaniyah & Asih, 2024).  

Despite these advantages, the implementation of Collaborative Learning also 
presents several challenges that need careful consideration. One of the major difficulties is 
that this approach requires students who are already accustomed to independent and self-
directed learning. Students who have previously experienced predominantly teacher-
centered instruction may encounter difficulties in adapting to a learning environment that 
demands initiative, active participation, and shared responsibility. Furthermore, because 
group structures and roles are not rigidly defined, collaborative activities may be vulnerable 
to the emergence of dominant individuals who control discussions, while less confident or 
passive students may contribute minimally to the learning process. Such conditions can 
reduce the effectiveness of collaboration and create imbalances in group participation 
(Ahmad & Marniati, 2025).  

Another challenge concerns the teacher's role and the evaluation process. Since 
teachers primarily function as facilitators rather than direct controllers of learning activities, 
monitoring group interactions and ensuring equal participation among all members can be 
difficult. Additionally, assessing individual contributions within collaborative work often 
becomes a complex task because responsibilities are shared and not explicitly divided among 
students. Determining the extent of each learner's participation and contribution to group 
achievements may therefore involve a degree of subjectivity. For this reason, the successful 
implementation of Collaborative Learning requires careful planning, continuous facilitation, 
and appropriate assessment strategies to ensure that all students participate meaningfully and 
benefit equally from the collaborative learning experience (Mawardah et al., 2025).  
3.3 The Implementation of Cooperative Learning and Collaborative Learning from an 
Islamic Perspective  

From an Islamic perspective, the spirit of cooperation and mutual assistance in 
education has been emphasized since the time of the Prophet Muhammad (peace be upon 
him). Islam highly upholds the values of consultation (shūrā), mutual help in goodness 
(ta‘āwun ‘alā al-birr), and advising one another in truth (tawāṣaw bil-ḥaqq) (Suryadinata & 
Rahmawati, 2025). In the Qur’an, Surah Al-Māidah verse 2, Allah the Almighty states:  
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This verse serves as a spiritual foundation for the implementation of collaborative- 
and cooperative-based learning. Through group work, students are taught to help one 
another, respect different opinions, and grow together in an atmosphere filled with ethics 
and Islamic values. Principles such as justice, honesty, responsibility, and trustworthiness 
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instilled in group learning activities will shape individuals who are not only intellectually 
competent but also strong in spiritual and social character (Mukhtar, 2023).  

Furthermore, the integration of cooperative and collaborative learning within Islamic 
education reflects the holistic nature of Islamic pedagogy, which emphasizes the balanced 
development of cognitive, social, and spiritual dimensions of learners. Contemporary studies 
have demonstrated that collaborative learning environments rooted in Islamic values can 
strengthen students' social character by promoting mutual respect, empathy, social 
responsibility, and a sense of collective commitment toward common goals. Likewise, 
value-based cooperative learning in Islamic education has been found to enhance student 
engagement while simultaneously internalizing ethical principles such as honesty, 
trustworthiness, and mutual assistance (ta'awun) (Datunsolang et al., 2026; Pohan & 
Khairuddin, 2025). Therefore, collaborative and cooperative learning are not merely 
pedagogical strategies for improving academic achievement but also effective means of 
nurturing students' moral and spiritual character in accordance with the objectives of Islamic 
education, namely the formation of individuals who possess intellectual competence, noble 
character, and social responsibility in serving their communities and society at large. 

There is also guidance in the Hadith that is in line with the Qur’an. From Ibn ‘Abbas, 
the Messenger of Allah صلى الله عليه وسلم said: 

هللا دُيَ
َّ
Dا عَمَ ِ

ْ
iََةِعَام 

"The hand of Allah is with the..(group)." (Narrated by At-Tirmidhi, No. 2166)  
The meaning of this hadith is closely related to cooperative and collaborative 

learning. In the educational context, blessings will be present when students work together 
in groups, help one another, and achieve goals collectively. This makes Cooperative 
Learning and Collaborative Learning not only academically effective methods, but also 
approaches rich in spiritual values.  

Moreover, the history of Islamic civilization also records the importance of 
collaborative work in the pursuit of knowledge. During the golden age of Islam, scholars 
such as Ibn Sina, Al-Farabi, and Al-Khawarizmi did not work individually in producing their 
great works. They engaged in discussions, dialogues, and cooperation within supportive 
scholarly communities. This spirit should serve as a model for the implementation of 
collaborative and cooperative learning methods in contemporary education.  

The Cooperative Learning and Collaborative Learning approaches not only reflect 
effective modern educational practices, but are also highly consistent with the noble values 
of Islamic teachings. The concepts of cooperation, consultation, mutual assistance, collective 
responsibility, and respect for others’ opinions are values that are strongly upheld in Islam 
and can be meaningfully internalized through these two learning models.  

The views of both classical and contemporary scholars further reinforce that learning 
in groups has many virtues, particularly in broadening understanding, deepening meaning, 
and training social ethics. In Ihya’ ‘Ulum al-Din, Imam Al-Ghazali states: “Learning 
together strengthens understanding due to discussion and the exchange of ideas, which 
cannot be obtained through studying alone” (Al‑Ghazālī), 2020). This indicates that the 
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concept of Collaborative Learning, which emphasizes open dialogue and active cooperation, 
has long been a respected method in the Islamic scholarly tradition.  
 
4. CONCLUSION  

Based on the results of the literature review and the discussion presented, it can be 
concluded that the implementation of active learning through cooperative learning and 
collaborative learning approaches has strong relevance both pedagogically and normatively 
in the context of Islamic education. These two learning models have been proven to enhance 
students’ learning engagement, develop social and communication skills, foster 
responsibility, and shape character through interaction and group collaboration, although 
each has its own characteristics, strengths, and limitations that must be adjusted to learning 
objectives and classroom conditions. Conceptually, cooperative learning, which is more 
structured, and collaborative learning, which is more flexible, are both grounded in the 
principles of positive interdependence, individual accountability, and meaningful social 
interaction. Furthermore, this study confirms that both approaches are in line with 
fundamental Islamic values such as consultation (shūrā), mutual assistance, justice, 
trustworthiness (amānah), and collective responsibility, as reflected in the Qur’an, the 
Hadith, and the scholarly traditions of Muslim scholars. Thus, cooperative learning and 
collaborative learning are not only effective as modern instructional strategies, but also 
function as means of internalizing moral and spiritual values in realizing a holistic, 
integrative Islamic education oriented toward the formation of knowledgeable, ethical, and 
socially responsible individuals. 
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